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patterns of enrollment were identified. About 83% of credits submitted for 
transfer were accepted. The number of community college students transferring 
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generally outperform first-time freshmen in terms of grade point average 
(GPA) but lag slightly behind other transfer students. Appendices contain 
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Reproductions supplied by EDRS are the best that can be made 
from the original document. 



o 

m 

00 

o 

in 

Q 

OJ 



Students Who T ransfer Between Oregon 
Community Colleges and Oregon University 
System institutions: What the Data Say 



Submitted to the Joint Boards of Education 
by the Joint Boards Articulation Commission 
(http://www.ous.edu/aca/jbac.html) 



November 17, 2000 



(A 

K> 

0 

0 

& 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 



_JdL mlS C^ - 
{Wvl gUl 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 

1 



Prepared by the 

Oregon University System 
Office of Academic Affairs 
P. O. Box 3175 . 

Eugene, OR 97403 
Contact: Jim Arnold [541] 346-5722 
<jim_amold@ous.edu> 

and the 



U.S. DEPA W TO Fn EO^ & 

SSSSSSfet-*™ 

originating it. 

° * 
official OERl position or policy. 



Oregon Department of Community Colleges and Workforce Development 

255 Capitol Street NE 
Salem, OR 97310 



BEST COPY AVAILABLE 




O 

c 



Joint Boards Articulation Commission 



Students Who Transfer Between Oregon Community 
Colleges and Oregon University System Institutions: 

What the Data Say 

Executive Summary 

This report provides a follow-up to the 1999 "Plan for Course and Credit Transfer 
Between Oregon Community Colleges and Oregon University System 
Institutions" by specifically responding to its call for "ongoing data-collection and 
research efforts." Specifically, the purposes of this report are to: 

• summarize the results of four years of data-matching efforts by the Oregon 
University System and the Department of Community Colleges and 
Workforce Development, 

• discuss the implications of these data for policymakers as well as institutional 
practitioners, and 

• provide the context for these recent Oregon transfer-student data by offering 
a review of current and relevant research literature and outlining the dominant 
topics in the student-transfer arena. 

Findings 

The belief: Students move in a lockstep fashion from high school to community 
college to baccalaureate-granting institution. 

The data and research say... 

• in a transcript anaiysis of 504 students enrolled in the four public 
postsecondary institutions in the Portland area, over three-fourths of all 
students fell within one of seven dominant patterns of attendance, but overall 
74 different patterns of enrollment were identified. 

• About 1 ,100 students were enrolled in both a community college and an OUS 
institution each term during the 1997-98 academic year. These dual 
enrollments are assumed to be on the rise with the increasing number of 
programs encouraging such student behavior. 

• A "swirling dynamic" was identified at Arizona's community colleges and four- 
year institutions. 

• Ten identifiable community college attendance patterns were identified in data 
from the National Longitudinal Study of the High School Class of 1972 (with 
12,332 students in the sample). 

The belief: Community college students experience significant credit loss when 
they transfer to a four-year campus. 

The data and research say... 

• In 1997-98, the average number of credits transferred in to an OUS institution 
by AA/OT recipients was 99. (A minimum of 90 credits is required for the 
AA/OT degree.) 
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• In a transcript-analysis study in Oregon, the average number of credits 
earned by transfer students at a Portland metropolitan area community 
college was slightly over 91 ; of these, about 83% (76 credits) were accepted 
by Portland State University. 

• The reasons for non-acceptance of credits included: low grade, 
developmental/remedial-level coursework, professional-technical 
coursework, duplicate course, and over maximum number of credits 
allowed for transfer. 

• Credit loss may be seen as "a function of non-transferable credits being 
submitted to the university." 

The belief: The number of students transferring to a four-year campus from a 

community college is declining. 

The data and research say... 

• In Oregon, between 1996-97 and 1998-99, the number of community college 
students transferring to Oregon University System institutions increased 
slightly. 

• In California and Washington, between 1996-97 and 1998-99, the number of 
admitted community college transfers declined slightly. 

• In 1998-99, 1 1 ,595 OUS students had attended a community college the 
previous year, up 7% (from 1 0,820) the previous year. 

• In 1998-99, 1,037 OUS students earned an Associate of Arts/Oregon 
Transfer (AA/OT) degree the previous year. 

• The 1 ,037 AA/OT transfers represent: 

• 9% of "all transfers” in 1998-99 

• 28% of admitted transfers 

• 54% of all AA/OTs awarded the previous year. 

The belief: Community college transfer students generally demonstrate lower 

academic performance than students who begin at a four-year campus. 

The data and research say... 

• 'Transfer shock" is the term used to designate the presumed drop in grade 
point average (GPA) of a community college student after transferring to a 
four-year institution; evidence supporting this notion is mixed. 

• Before-and-after comparisons of Oregon community college transfer student 
GPAs are unavailable; however, in 1998-99, the GPA of Oregon community 
college transfer students in all OUS courses was 2.94. First-time freshmen 
had a GPA of 2.80 and other transfer students had a GPA of 3.06. 

• A similar trend in GPAs was noted when data were analyzed in various 
discipline-to-discipline comparisons. More specifically, community college 
transfers generally outperform first-time freshmen and lag slightly behind 
other transfer students. 
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The belief: Community college students in general, as well as community college 
students of color, persist and graduate at lower rates than students who begin at 
a four-year campus. 

The data and research say... 

• Oregon community college transfer students overall (who come to OUS with 
45 to 89 transferable hours), complete their programs with a six-year 
graduation rate of about 62%. First-time freshmen who persist through one 
year of college-level work have a six-year graduation rate of 65-68%. 

• Black, Native American, and Hispanic students, whether community college 
transfers or students who originally started at a four-year campus, graduate at 
lower rates than Caucasian and Asian American students, though small 
sample sizes may lead to an unclear picture of what is actually happening in 
this area. 



Recommendations 



The Oregon data-match project is still in its infancy. Data-collection efforts need 
to be continued and expanded in order to make more informed policy decisions 
in the area of articulation and transfer. The important recommendations from this 
study include: 

• Follow-up on students in Oregon who earn the Associate of Arts/Oregon 
Transfer degree should be enhanced, to include tracking of these students 
more than one year past their degree (and possibly gathering information 
about those students who choose to not attend a four-year institution to see 
how their degrees are being utilized). 

• ‘ Data-collection efforts should be expanded to include follow-up on Students 

by academic major pursued after transfer. The academic programs in which 
transfer students enroll may be able to inform curricular decisions at the 
campus level in both sectors. 

• Data-collection efforts on students simultaneously enrolled in two-year and 
four-year campuses should be expanded. These students are so enrolled as 
part of official programs as well as by individual student choice. Not enough is 
known about these students at this time to make well-informed policy 
decisions. 

• Oregon University System and Oregon community college administrators and 
data experts should work together to develop the (legal and ethical) means to 
track the success of individual students (and small student cohorts) after they 
transfer. Such tracking is currently problematic given laws that address 
students' rights to privacy; nonetheless, such information would be helpful in 
making campus decisions that could affect the success of future generations 
of transfer students. 
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Students Who Transfer Between Oregon Community 
Colleges and Oregon University System institutions: 

What the Data Say 



Introduction and Purpose 

In 1999, the Joint Boards of Education accepted and endorsed a report on 
transfer and articulation that was subsequently presented to the 70th Oregon 
Legislative Assembly. That document, entitled "A Plan for Course and Credit 
Transfer Between Oregon Community Colleges and Oregon University System 
Institutions" (Oregon University System, 1999), had been mandated in HB 2387 
(ORS 341.425) as passed by the 69th Legislative Assembly. Concerns about the 
viability of the student transfer process, especially as it pertained to Oregon's 
community college students who wished to transfer to an Oregon University 
System campus, had led to the legislation and the subsequent Joint Boards 
report. 

The Plan stipulated, and then fully substantiated, two major premises about the 
student transfer process in Oregon, namely that (1) course and credit transfer 
among the public institutions is a successfully completed process in the 
overwhelming majority of cases, and (2) an effective infrastructure is currently in 
place to monitor as well as address course and credit transfer issues when they 
arise. Communication and collaboration efforts between the community colleges 
and university campuses, the two major themes of the report, were exhaustively 
documented to demonstrate the effectiveness of the present system. 

One of the concluding elements of the Plan, listed in the "future directions" 
section, called for "ongoing data-collection and research efforts" - in order to 
continue monitoring the course and credit transfer process and to guide future 
policy making in this area. This current document has been prepared to update 
the Joint Boards on recent research and data-collection activity. 

Specifically, the purposes of this report are to: 

(1) summarize the results of four years of data-matching efforts by the Oregon 
University System and the Department of Community Colleges and Workforce 
Development, 

(2) discuss the implications of these data for policymakers as well as institutional 
practitioners, and 

(3) provide the context for these recent Oregon transfer-student data by offering 
a review of current and relevant research literature and outlining the dominant 
topics in the student-transfer arena (this review is provided in its entirety in 
Appendix A and is summarized briefly in the following section). 
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The Context: Briefly 

Since the inception of community colleges, educational researchers and policy 
analysts have studied the transfer process - and the role (one of many) the 
community colleges have assumed in the preparation of students for transfer to a 
baccalaureate-granting institution. Several topics have been of interest, such as 

• the proportion of students at community colleges who transfer and ultimately 
pursue a baccalaureate degree ("transfer rate"); 

• the proportion of credits earned at a community college that ultimately are 
accepted by the transfer institution (credit acceptance/credit loss, or "transfer 
efficiency"); 

• patterns of attendance utilized by students as they move between community 
colleges and four-year institutions; 

• how well students who transferred to a community college perform at the four- 
year institution (especially as compared to the students who are "native" to 
the four-year campus); and 

• persistence to graduation at the baccalaureate level by transfer students. 

Appendix A of this report provides a comprehensive review of the literature on 
these, and other, topics - a review that is intended to provide the "big picture" of 
the transfer process for community college students in this country. It should be 
noted that the sum of these research studies present a complex and, at times, 
confusing picture of the transfer process. Taken together, the studies discussed 
in the appendix provide the following list of salient points: 

• 'Transfer rates" are not computed in a standardized fashion and, therefore., 
are difficult to compare and assess. Nevertheless, there is some general 
agreement that the rate and/or number of transfer students from community 
colleges to baccalaureate-granting institutions has been declining for some 
time. Many possible explanations have been offered, from the increased 
focus on community colleges and their students on professional technical 
programs (and more immediate employment opportunities) to changing 
demographics. 

• The issue of "credit loss" is a real one for transfer students, but studies show 
a variety of legitimate reasons for the lack of credit acceptance on the part of 
the receiving institution. Another way to look at this is that "non-transferable 
courses are being submitted to the university." 

• The notion of the "linear transfer" is outdated. Students do not typically follow 
the path of high school, to community college, to four-year campus in a linear 
fashion. Enrollment patterns are very complex, and many students typically 
attend multiple institutions, sometimes concurrently, in pursuit of their 
academic goals. Research questions and policy decisions based on the 
concept of "linear transfer" should be considered suspect. 
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• There is much literature to support the validity of the "transfer shock" effect, 
meaning that the academic performance of a transfer student will commonly 
slip the first term after transferring to a four-year campus. There is also 
considerable evidence that after the first term, the academic performance of a 
transfer student rebounds and that he or she may ultimately perform as well 
as a "native" student on the four-year campus. 

• Many researchers continue to assert that students who first attend a 
community college are disadvantaged if they ultimately decide to pursue a 
bachelor's degree. That is, while the two-year college may open up access to 
postsecondary education, it may not provide equal opportunity in leading to a 
four-year degree. This issue is one that continues to be debated. 

• The persistence of transfer students at four-year institutions is not much 
studied. The data that exist in this area suggest that, as with native, 
residential students, "academic and social integration" into the structure of the 
four-year campus are key factors. One study indicated that student intent, 
academic performance, and academic satisfaction were all key in keeping a 
transfer student on track in pursuit of a bachelor's degree. 

Given this very brief look at the research in this area, the data specific to the 

state of Oregon are now presented. 



Methods and Data Sources 



The data utilized in inis report, presented to assess the status of transfer student 
activity and performance in the state of Oregon, are collected by the Oregon 
Department of Community Colleges and Workforce Development (CCWD) and 
the Oregon University System (OUS). Each year (since 1995-96), CCWD and 
OUS staff have collaborated in the data-match project whereby the social 
security numbers (SSNs) of all community college students and all OUS students 
are compared. Information about students who were community college students 
one year and then were enrolled at an OUS institution the next may be extracted 
from matching these SSNs. In comparing records from the two sectors in this 
manner, the definition of "transfer student" is greatly expanded over the individual 
OUS institution definitions (which define transfer students as those admitted 
students who presented a minimum number of hours of college-level work as 
evidence of eligibility for admission). Using these data, it is possible to obtain a 
broader picture of the scope of transfer activity, as well as to better gauge the 
performance of students once they make the transition from community college 
to university-level work. 

In the appendices and tables that appear in and accompany this report, data 
from each of the last four years are summarized. However, not all data elements 
are available for all four years of the data-match project. The ability of community 
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